Handout 7

GUIDELINES

1. The staff is responsive to children’s emotional needs.

	Program Characteristics and Activities
	I Am Not Doing This
	I Am 
Doing This
	I Could Do This Better

	Teachers express a welcoming attitude in their voices and gestures.

	
	
	

	Teachers are sensitive to each child's personality and ways of expressing emotions. They avoid labels and put-downs.
	
	
	

	Teachers show interest in what children say and do.

	
	
	

	The feelings of children are respected and dealt with as an important part of who they are. Talk about feelings is an integral part of daily conversa​tion in the program.
	
	
	

	Teachers suggest and model appropriate ways of expressing oneself when children may not have the concepts or words for what they are feeling.
	
	
	

	Children hear and discuss engaging stories that feature characters' feel​ings.
	
	
	

	Children have the option of going to a "calm-down place" to sort through feelings alone or with a sensitive adult. They may remain there until they feel ready to rejoin the group. This option is presented as a positive rather than a punitive way of dealing with a situation.
	
	
	

	Teachers help children make connections between events, feelings associated with the event, and behaviors that may express those feelings.
	
	
	


2. The program climate, organization, and routine create a sense of safety, security, and predictability.

	Program Characteristics and Activities


	I Am Not Doing This
	I Am 

Doing This
	I Could Do This Better

	There is continuity and consistency in the daily schedule and activities, with some flexibility based on children's needs.
	
	
	

	Program rules are few, clear to children, age-appropriate, consistently implemented, and developed with the children's help and participation.
	
	
	

	Teachers provide for orderly transitions from one activity to the next; children are not repeatedly required to wait for the entire group to be ready before beginning the next activity.
	
	
	

	Children are given cues in advance for transitions to new activities; plans for transitions are part of an ongoing dialogue.
	
	
	

	Sufficient time is regularly allocated for free play and outdoor play.

	
	
	

	Children's opinions are solicited regarding how to deal with problems involving rules; sufficient time is taken to ensure that all children are heard; and children are not rushed into premature resolutions of issues.
	
	
	


3. Each child is supported to develop a sense of self-worth and capability.

	Program Characteristics and Activities


	I Am Not Doing This
	I Am 

Doing This
	I Could Do This Better

	Children have worthwhile and appropriately challenging learning activi​ties to enhance their cognitive, physical, social, and emotional develop​ment (Katz and Chard 1989).
	
	
	

	Teachers intervene optimally, providing neither too much nor too little guidance to support children's appropriate expression of emotions and interactions with others (Katz and McClellan 1997).
	
	
	

	Children can choose activities and decide the duration.

	
	
	

	Children are encouraged in fantasy play to explore their understanding of many roles and behaviors.
	
	
	

	Children are recognized for achievements in a specific way rather than being praised in a general way.
	
	
	


4. Each child is supported to develop a sense of self as a valued and responsible member of the group.

	Program Characteristics and Activities


	I Am Not Doing This
	I Am 

Doing This
	I Could Do This Better

	Each child is provided with opportunities to take leadership roles, such as teacher's helper.
	
	
	

	Program jobs are rotated regularly among the children.

	
	
	

	Children are designated to "read" picture books to other children or to provide peers with other types of "expertise" or assistance.
	
	
	

	Children's requests for adult help are referred to a capable peer, when appropriate.
	
	
	

	Children are given specific, descriptive feedback on the positive impact of their prosocial behavior.
	
	
	

	Simple games that foster cooperation are taught.

	
	
	

	Children are helped to succeed in group situations in such areas as the sand table, outdoor play equipment, or playhouse.
	
	
	

	Centers and opportunities for role-playing and dramatization are pro​vided.

	
	
	

	Appropriate and respectful social behavior is modeled.

	
	
	


5. Children are guided and supported to form and maintain satisfying relationships with others.

	Program Characteristics and Activities


	I Am Not Doing This
	I Am 

Doing This
	I Could Do This Better

	Teachers cultivate regular communication with each child, including individual contact and support with tasks.
	
	
	

	Teachers encourage contact among more and less socially skilled children by creating opportunities for them to perform small tasks and chores together.
	
	
	

	In the context of learning activities, teachers offer children opportunities to interact with other adult staff members and visitors from families or the community.
	
	
	

	Teachers provide many opportunities for children to work in pairs and small groups.
	
	
	

	Teachers let parents know about their children’s friendships in the early care and education center so that, if possible, those friendships can be cultivated outside the program.
	
	
	


6. Children are guided and supported to express their emotions in socially acceptable ways.

	Program Characteristics and Activities


	I Am Not Doing This
	I Am 

Doing This
	I Could Do This Better

	Care providers affirm children's emotions and guide children to express them appropriately.
	
	
	

	Staff members encourage empathy by pointing out to children the observable effects of their behavior on other children.
	
	
	

	Program staff avoid gender stereotyping when dealing with children's expression of emotions; for example, telling a child, "Big boys don't cry, "or "Nice girls don't yell."
	
	
	


7. Children’s social and cultural backgrounds are taken into account in interpreting their preferences and behaviors in the preschool setting.

	Program Characteristics and Activities


	I Am Not Doing This
	I Am 

Doing This
	I Could Do This Better

	Teachers integrate children's cultural backgrounds into all aspects of the program environment-the appearance of the classroom; the activities, toys, and materials; and the social events that are planned with children and families.
	
	
	

	Teachers discuss culturally defined social practices openly and in a matter-of-fact way as an important aspect of who children are.
	
	
	

	Teachers understand that their own cultural backgrounds affect what they define as appropriate social and emotional behavior-personal practices of others are not automatically assumed to be either "wrong" or "abnormal," nor are their own practices always "right."
	
	
	


8. Children’s social behavior is guided in the context of daily activities.

	Program Characteristics and Activities


	I Am Not Doing This
	I Am 

Doing This
	I Could Do This Better

	Teachers understand child development and know individual children well enough to intervene "optimally" in children's conflicts with neither too much nor too little guidance (Katz and McClellan 1997).
	
	
	

	Teachers use opportunities to structure and teach social development as they occur in the program instead of relying on artificial, stand-alone lessons.
	
	
	

	Teachers begin the class with clearly stated standards about how to treat people (e.g., no hitting, no name-calling, say "please" and "thank you").
	
	
	

	Teachers regard inappropriate social behavior during play as a valuable opportunity to provide a child with new social strategies.
	
	
	


9. ​The goal of discipline is, to promote greater social, and emotional competence.

	Program Characteristics and Activities


	I Am Not Doing This
	I Am 

Doing This
	I Could Do This Better

	Behavior that threatens to harm the child or others is prohibited.

	
	
	

	A "cooling down" time and place are provided when children are too upset to learn from their inappropriate behavior.
	
	
	

	The feelings that often accompany children's inappropriate behavior are acknowledged.
	
	
	

	Teachers listen patiently when children explain their behaviors.

	
	
	

	Children are helped to understand the impact of their behavior on themselves and others.
	
	
	

	Children are provided with alternative, acceptable ways to express their feelings or meet their needs. Children's positive social behaviors are encouraged and recognized.
	
	
	

	Children are guided to work out differences with as little adult interven​tion as possible.
	
	
	

	The child's connection to the teacher and class is reaffirmed after an incident requiring disciplinary intervention.
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